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Abstract

Background: Innovation and entrepreneurship training are increasingly recognized as being important in medical education.
However, the lack of faculty comfort with the instruction of these concepts as well as limited scholarly recognition for this work
has limited the implementation of curricula focused on these skills. Furthermore, this lack of familiarity limits the inclusion of
practicing physicians in health care innovation, where their experience is valuable. Hackathons are intense innovation competitions
that use gamification principles to increase comfort with creative thinking, problem-solving, and interpersonal collaboration, but
they require further exploration in medical innovation.

Objective: To address this, we aimed to design, implement, and evaluate a health care hackathon with 2 main goals: to improve
emergency physician familiarity with the principles of health care innovation and entrepreneurship and to develop innovative
solutions to 3 discrete problems facing emergency medicine physicians and patients.

Methods: We used previously described practices for conducting hackathons to develop and implement our hackathon (HackED!).
We partnered with the American College of Emergency Physicians, the Stanford School of Biodesign, and the Institute of Design
at Stanford (d.school) to lend institutional support and expertise in health care innovation to our event. We determined a location,
time frame, and logistics for the competition and settled on 3 use cases for teams to work on. We planned to explore the learning
experience of participants within a pragmatic paradigm and complete an abductive thematic analysis using data from a variety
of sources.

Results: HackED! took place from October 1-3, 2022. In all, 3 teams developed novel solutions to each of the use cases. Our
investigation into the educational experience of participants suggested that the event was valuable and uncovered themes suggesting
that the learning experience could be understood within a framework from entrepreneurship education not previously described
in relation to hackathons.

Conclusions: Health care hackathons appear to be a viable method of increasing physician experience with innovation and
entrepreneurship principles and addressing complex problems in health care. Hackathons should be considered as part of educational
programs that focus on these concepts.
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Introduction

Given the rapid pace of societal and technological changes and
the growing complexity of the health care sector, medical
education is increasingly focused on skills that will improve
the provision of high-value, quality patient care [1]. Innovation,
interprofessional collaboration, and entrepreneurship are
recognized as critical skills for training physicians to address
the challenges of health care in the 21st century. These skills
have been incorporated into medical education at the
undergraduate and graduate levels [2,3]. The importance of
teaching health-systems science is often described as the “third
pillar of medical education” [4].

Medical education did not traditionally teach principles of
quality improvement, interprofessional collaboration, and health
care innovation [5]. Education in this area has improved with
the incorporation of health-systems science content into the
Association of American Medical College’s Entrustable
Professional Activities and Accreditation Council for Graduate
Medical Education Milestones [2,3]. However, current curricula
may not equip physicians with the innovative strategies needed
to address larger and more complex health care problems [6-8].
Several medical schools now include innovation and
entrepreneurship curricula that draw on techniques from business
and design to develop approaches to solving challenging health
care problems [8]. It should be noted that entrepreneurship in
this context refers to considering the commercial viability of a
solution and is strongly connected to evaluating the feasibility
of an innovation [7]. The lack of faculty comfort with the
principles of health care innovation and entrepreneurship is an
identified barrier to the expansion of these programs [7].
Furthermore, the lack of exposure to these curricula among
postgraduate physicians may limit their potential to address
systems-level problems uncovered in practice. Despite this need,
few programs exist that address continuing professional
development in this area, and there is a need for an educational
intervention to address this gap [5,8].

A hackathon, a portmanteau of the terms “hack” and
“marathon,” is an intense competition where individuals or
teams seek to develop novel solutions to challenging problems
over a short time period [9]. Hackathons have their origins in
the fields of computer science and engineering but more recently
have been described as a method of innovation in health care
that provides an educational opportunity for all participants
[10]. Hackathons are based on the principles of gamification,
which refers to the use of game elements (teams, time limits,
and prizes) in nongame contexts [11]. Gamification is growing
in popularity in medical education, but a complete understanding
of the learning experience in gamified activities is still being
described [11]. To our knowledge, the use of a hackathon as a
method of increasing emergency physician knowledge of the
principles of health care innovation and entrepreneurship has
not been described.

We aimed to design, implement, and evaluate a health care
hackathon with two main goals:

1. To improve emergency physician familiarity with the
principles of health care innovation and entrepreneurship

2. To develop innovative solutions to 3 discrete problems
facing emergency medicine (EM) physicians and patients

Methods

Development of the Hackathon
We, a team of innovation-focused physicians from Stanford’s
Department of Emergency Medicine, used the best practices
for health care hackathons described by Silver et al [10] in 2016
to guide the development and implementation of our hackathon.
Our first task was to identify internal and external stakeholders,
explain our vision, and recruit needed support. The American
College of Emergency Physicians (ACEP) had previously hosted
innovation events at their annual Scientific Assembly, and they
had expressed interest in hosting a similar event in the future.
We partnered with them to conduct the event during the ACEP
Scientific Assembly in San Francisco, California (October 1-3,
2022). We decided on 2 and a half days for the duration of the
event, as we did not have access to a space continuously and
wanted to allow those in our event the opportunity to be involved
with other aspects of the assembly.

Several of the team members previously worked on the Stanford
Emergency Medicine Innovations Symposium (StEMI X) [12]
and are fellows in the Stanford Emergency Medicine Innovation
and Design Fellowship. These members paired their clinical
knowledge as practicing emergency providers with previous
experience developing innovation competitions to help design
this event. We recognized the need for further expertise in design
thinking and the business side of innovation, so we partnered
with faculty from the Stanford Byers Center for Biodesign [13],
a training program designed for health technology innovators.
This completed the assembly of our team, all aligned in the
development of a successful event, but with unique perspectives:
ACEP as a large professional organization representing an
interest in developing innovation within the field of EM;
Stanford’s Biodesign School contributing academic and industry
experience; and the Stanford Emergency Medicine Innovation
and Design Fellows integrating the perspectives of these 2
organizations.

Through collaboration using weekly videoconference meetings
and asynchronous Slack (Slack Technologies) discussions, we
drew on professional experience in EM and health care
innovation and arrived at 3 use cases for the teams to work on.
These were as follows:

1. Deciding how to use data from personal wearable
technology (heart-rate monitors, step-counters, etc) in the
emergency or acute care setting

2. Determining how EM can integrate “hospital at home,”
where patients receive inpatient-level care through remote
monitoring in their home, into our practice

3. Addressing how health care surveillance tools can be used
to identify patterns of disease and improve care for patients
in the emergency department

These cases were purposefully nonspecific, selected to be
relevant to emergency physicians, and included emerging topics
without clearly defined solutions. We wished to encourage and
motivate individuals to participate by allowing teams to select
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their own specific problem and making these problems relevant
to EM. We focused on the ideation part of the process. Teams
were expected to develop an appealing pitch deck for a concept
that could be prototyped in the future. We did not want to limit
participants to those who had technical skills to develop a
working model of their solution.

As a group, we settled on rules and developed a web-based
registration form so that participants could select which use
case they would like to work on. Advertisements were sent with
registration materials 2 weeks before the ACEP Scientific
Assembly (Multimedia Appendix 1). Since our target audience
was physicians, we paired teams with coaches who had previous
experience in health care innovation or biodesign. To further
equip participants with the skills necessary to address their
designated problems, we recruited a diverse group of speakers
to give short presentations on health care innovation topics over
the course of the hackathon. These talks were largely informed
by content from the Institute of Design at Stanford, also known
as the d.school [14], and School of Biodesign [13]. We planned
a pitch competition during the final day of the event and
recruited a group of judges in leadership positions in EM and
health care innovation. The winning prize was free consultation
with the Stanford Emergency Medicine Partnership Program
[15], an organization of Stanford health care providers who
provide consulting services for entrepreneurs in the health care
innovation space.

Study Design
Previous research on health care hackathons has called for
additional scholarship that focuses on the use of these events
for medical education. Therefore, we designed a study to explore
the educational experience of participants [9,10,16]. Our aim
in this analysis was to create useful knowledge for the
development of future hackathons in this space. With this goal
in mind, we elected to conduct this research in a pragmatic
paradigm with an abductive methodology. Unlike inductive
research, aimed at building theory from interpretive methods,
or deductive research, which often aims to objectively test
theory, abductive research aims to find a middle ground, with
equal engagement with empirical data and existing theory [17].
Rooted in the philosophy of pragmatism, abductive research
aims to find the most logical solution and useful explanation
for phenomena.

Data Collection
We planned to gather study data from a variety of sources: direct
observation with field notes, informal interviews, web-based
documents and communications, and a qualitative questionnaire.
We adapted our questionnaire from content previously used by
one of the authors to evaluate hackathons as a pedagogical tool
for medical students studying population health [18]. A
qualitative survey was used in that investigation, and we elected
to do the same to allow for a more comprehensive description
than a quantitative survey can provide. As others have described,
web-based qualitative surveys are usually less burdensome for
participants than face-to-face methods, and we anticipated that
the considerable time commitment to the hackathon would be
a barrier to recruiting participants for interviews [19]. Our
survey adaptation was guided by web-based qualitative survey

methodology: questions were designed to be open, concise, and
unambiguous, and we aimed to keep the survey short to
minimize participant fatigue [19]. To optimize content and
internal structure evidence, we adapted this survey using an
iterative editing approach. The instrument was extensively tested
by all the authors for survey functionality, matching of item
content to construct, optimal phrasing, and quality control. The
survey was piloted within the author group and pilot results
were cross-checked for consistency, providing some evidence
of response process validity. The survey was distributed to
participants by email using the Qualtrics Survey Tool (Qualtrics,
Inc) as well as the hackathon team Slack channels. Consent
information documenting risks and benefits of participation in
the research was distributed with the survey, and completion
implied voluntary, informed consent.

Direct observation and informal interviews were performed in
the field by one researcher (CP), and detailed field notes,
memos, and a reflexivity journal were kept. The researcher’s
presence and purpose of conducting observations was made
known to all participants. The participants were informed that
no identifying information would be documented. Informal
interviews were conducted during the hackathon by CP, and
the researcher received assent from participants before questions
were asked.

Ethical Considerations
The Stanford University Institutional Review Board deemed
this research exempt (IRB 67403).

Reflexivity
All the authors are EM physicians. CP is a medical education
scholarship fellow currently pursuing a master’s degree in
medical education, which includes formal training in qualitative
research methods. JRD and GB are innovation fellows. MBT
is a professor of EM, and RK is a chief EM resident. CP, RK,
and JRD identify as male. MBT and GB identify as female. CP,
JRD, GB, and MBT delivered educational lectures at the
hackathon. JRD, GB, and RK were involved in the development
and implementation of the Stanford Emergency Medicine
Innovations Symposium and the hackathon.

Data Analysis
One researcher (CP) evaluated our data using an abductive
thematic analysis based on Thompson’s [17] approach. This
method draws from the tradition of Braun and Clarke’s [20]
reflexive thematic analysis, which centers on the researchers’
role in knowledge production, rather than “coding reliability”
approaches, which often use multiple coders and aim for
“reliable” or “accurate” coding. Based on our pragmatic
paradigm, the subjective nature of a single researcher’s analysis
was acceptable to achieve our goal of a logical and useful
explanation of the learning experience.

This process was aided by NVivo software (version 1.7; QSR
International, Inc). The researcher familiarized himself with the
collected study data and generated initial codes. He then
reviewed the codes to develop themes. The next step was
theorizing, the process of explaining the relationships between
themes and data. In keeping with an abductive thematic analysis,
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“clustering and explanation of themes [was] guided, but not
determined by existing theoretical understanding” [17]. CP
reviewed the themes in the context of theoretical knowledge
and frameworks described in the medical education literature;
however, a suitable model was not uncovered. Given that this
was an exercise in innovation and entrepreneurship, the search
was expanded to include educational literature in these fields.
A framework for practice-based entrepreneurship education
described by Neck et al [21] was uncovered that provided insight
into the developed themes, and a reanalysis of the data sensitized
by this framework was completed [21].

Results

Implementation
HackED! took place between October 1-3, 2022. Based on
registration preferences, individuals were assigned to teams for
each use case (3 total). At the start of the event, our preassigned
teams were reorganized to accommodate the difference between
participants who registered and those who showed up. Each
team ended up with 4 core team members who completed the
event from start to finish. During the conference, participants
met at a dedicated space of the exhibition hall equipped with 4
long tables situated with 2 on each side of a small stage. Each
team received a whiteboard, pens, and erasers, and participants
were instructed to bring their own laptop or smart device. Each
team was provided a dedicated Slack channel to facilitate
communication within teams when they were not all gathered
in the hackathon space.

The first day ran from 11:00 AM to 3:30 PM with a 1-hour
lunch break and four 15-minute lectures. Lecture topics from
the first day included innovation in health, needs assessment,
design thinking, and considerations for advising or investing in
health care start-ups (Multimedia Appendix 1). The second day
ran from 9:00 AM to 3:30 PM again with a 1-hour lunch break
and included lectures on securing funding and valuation, missing
data, application testing, and artificial intelligence. During the
second day, several registrants that had been delayed for the
first day joined teams. The final day ran from 9:00 AM to 12:30
PM, and the pitch competition occurred between 1:30 and 3:30
PM. Lectures before the pitch competition were on applying
the EM mindset to product management and innovation through
experience.

Each of the teams delivered pitches to the panel of judges, who
were physician leaders, accomplished innovators, informaticists,
and technical experts. A final winner was selected based on
feasibility and viability, impact, and progress on a solution.

Description of the Study Sample
In all, 12 participants completed the hackathon from start to
finish. Participants identified as physicians (n=9), engineers
(n=2), entrepreneurs (n=2), and user-experience designers (n=1).
Some identified as multiple roles: 1 engineer/entrepreneur and
1 physician/entrepreneur. For physicians, their clinical
experience ranged from 3-31 years in a variety of different
clinical settings.

Learning Experience of the Participants

Framework
Neck et al’s [21] formulation of entrepreneurship education
requires “a practice-based approach as a model of learning to
support entrepreneurial action.” This framework is based in
Billet’s [22] conception of practice theory, which postulates
that learning activities can “generate richer understanding about
practice, but from and through practice, not on behalf of it.”
Neck et al [21] describe 5 specific practices in entrepreneurship
education: practice of play, practice of empathy, practice of
creation, practice of experimentation, and practice of reflection.

Practice of Play
This practice focuses on imaginative thinking, games, and
competition to develop innovative ways of being entrepreneurial.
Hackathons in general are gamified. They are competitions with
prizes and time limits and are often team based. Several
participants commented on their enjoyment of the competitive
nature of the event and indicated that this led to greater
enthusiasm for participation.

Practice of Empathy
This practice is characterized by the development of skill in
feeling and understanding the perspectives of others. Participants
were observed to consider needs from a variety of different
perspectives: patients, financers, physicians, and insurance
companies. As one participant remarked, “there’s a lot to
consider...and what might be good for the patient might not be
good business.” Participants also appreciated the difference in
perspective others from the group shared: “I never had the
opportunity to sit down with an engineer and a businessman, I
always approach problems from the physician side.” “I reacted
to your experience as an ED [emergency department] doc...it
helped me understand the physician and patient experience more
clearly.” Participants were seen to consider a variety of different
perspectives, which was central to the practice of empathy.

Practice of Creation
This practice is informed by effectuation theory, which focuses
on producing something of value with the resources at hand,
even if other resources may be more desirable [23]. Several
teams initially were challenged with the limited resources
available, and they approached this difficulty in a variety of
different ways. The hospital-at-home team felt they had a lack
of expertise in this area, so they were able to use their
professional contacts to identify someone at the conference with
experience in this field to briefly consult with them. The
wearable device team initially was working on a
glucose-monitoring app, but they felt that they did not have
enough collective knowledge to completely develop their idea,
so they pivoted to developing a physician wellness app, which
they had more experience with. The health care surveillance
team recruited other EM physicians to join when they needed
additional expertise. All of these activities demonstrate taking
action with what is available rather than waiting for the perfect
opportunity, a core idea in the practice of creation.
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Practice of Experimentation
This practice in the tradition of entrepreneurship education
draws from problem-based learning, evidence-based learning,
and sense making [24]. It is the combination of these theories
that encourage students to “act, learn from that action, and build
the learning into the next iteration” [22]. This practice can also
be seen as similar Kolb’s [25] experiential learning cycle, which
describes concrete experience, reflective observation, abstract
conceptualization, and active experimentation. The open-ended
use cases developed for this event required experimentation
with a number of potential problems and solutions, observed in
the brainstorming process of all groups. Groups developed an
idea, experimented with it in a variety of ways, and then either
refined their idea or moved to a new concept. Here, interaction
with group facilitators appeared to be a valuable method of
experimentation. The wearable group was developing a
glucose-monitoring idea and they explored the source of funding
for this product with the group facilitator, which identified some
problems with marketability. Others noted that discussion with
the group identified “knowledge gaps” in their development
process that led to refinement.

Practice of Reflection
This final practice is a metacognitive process to promote deep
learning as a result of the other action practices. In
entrepreneurial education, this is often facilitated, and although
this was not our a priori intention, our qualitative survey
encouraged reflection by several participants. When asked about
learning experiences from the event, several participants
commented on the team dynamics: “[I learned] how to interact
with others when I’m not the formal leader,” and “[we] learned
to come together to quickly listen to each other [and] generate
ideas.” They also highlighted the event was “incredible for
networking,” and as one person said, “[I] met incredible people
that I never would have met otherwise.” Lecture content was
also reflected on as being “valuable,” showing “the process of
working through real problems,” and illustrating “design
thinking tactics,” as well as, “the mental models one might use
to evaluate medical business ideas.”

Others noted that the event would have an effect on future career
plans: “I walked away with more clarity on the role I would
like to play when working in healthcare innovation,” and, “[it]
showed me some avenues to get more involved as a physician.”
Overall, participants’ emotional response to the event was
positive, commenting, “loved it,” “100% would repeat,” and
“it was a joy...deeply satisfying to direct energy to something
that could truly make the world a better place.” These data
suggest that participants underwent reflective practice on their
experience and learning.

Solutions Developed
The hackathon teams developed a pitch deck describing an idea
for an innovative solution to each of the 3 use cases. The
wearable health care data team developed “Happiness Rx,” a
lifestyle-tracking app designed to combat physician burnout.
The app would provide recommendations for ideal shift
scheduling, sleep, and nutrition to optimize physician
performance and improve mental health. The hospital-at-home

team developed “Dorothy.ai,” an app-based measure using
validated clinical decision-making tools to screen patients to
both determine the safety of discharge as well as the
coordination of their expected resources needed at home. The
surveillance team developed “ForecastER,” a subscription-based
service for hospitals to get real-time maps of disease patterns
to help emergency departments and hospitals prepare their staff
and resources for potential patient surges. Based on the
evaluation of the teams’ pitch, the panel of judges declared
“Dorothy.ai” the winner. This solution had the greatest potential
to translate into a viable product through continued development.

Discussion

Principal Findings
Here, we report on our experience with HackED!, a health care
hackathon designed to improve EM physician experience with
health care innovation by addressing 3 use cases relevant to
EM. In terms of generating solutions to the use cases, the event
was a success. We arrived at 3 innovative solutions that
addressed the problems laid out for the competition.

Our data also support that the event was meaningful in terms
of not only improving participant familiarity with health care
innovation but in teaching entrepreneurship within a
practice-based model. Health care education has generally
focused on medical knowledge and practice, and the
methodology used to inform those educational practices may
not be effective in a different field. It is telling that we had
difficulty capturing the learning experience of this event using
educational theory commonly referenced in medical education
literature. Health care innovation is more closely related to
entrepreneurship as a practice, and thus, it makes sense that our
results fit better in a framework from education in that field.

Considering innovation and entrepreneurship curricula are of
growing interest at both the undergraduate and graduate levels
of medical education, the lack of faculty comfort with these
concepts as well as the methods of teaching them are of
importance [7]. Similarly, in designing future events to teach
health care innovation, organizers should be aware of the
different educational approaches that may be of relevance to
make these events of maximum benefit to participants.

Neck et al’s [21] practice-based approach, including practice
of play, practice of empathy, practice of creation, practice of
experimentation, and practice of reflection, provides a
framework for considering the learning experiences of
hackathons. Future organizers of hackathons or other innovation
curricula may find this to be a useful framework in considering
how participants engage with the event and might include
aspects that encourage the development of the described
practices.

Our experience demonstrates that a relatively short,
competition-based event can have educational value in teaching
entrepreneurship and innovation principles. Holding a hackathon
may be a way to add to an innovation curriculum or incorporate
some innovation experience into medical education at all levels.
Through the adaptation of the problem and scope of the event,
hackathons could be developed for problems unique to other
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medical specialties or be used to develop more cross-specialty
collaboration.

We plan to repeat this event in 2023 in partnership with ACEP
and will draw upon our experience from this endeavor, as well
as our new understanding of entrepreneurship education theories,
to design our next hackathon in a way that encourages the 5
practices we describe in this paper. We also are exploring ways
of continued involvement with teams to develop ideas into
viable products and follow-up evaluations to determine the
longer-term value of the knowledge gained. Finally, we are
considering broader recruitment strategies to further diversify
our participants and ways to optimize the timing of this event
with the ACEP Scientific Assembly. The optimal size of teams
for a hackathon of this type, the advantages of having multiple
use cases versus a single use case, and the effects of the diversity
of participants on learning are questions we hope to answer in
the future.

Limitations
This report has several limitations. We describe one event with
a limited number of participants, and it is likely that this sample
only reflects the most enthusiastic participants. Our study was
not designed or conducted in a way that objectively evaluates

learning experiences, and our inferences regarding learning
based on self-reported information and observation were not
designed to provide definitive answers about the knowledge
gained by participants. Our study also does not provide
information about the implementation or durability of this new
knowledge. The outcomes seen in this study are not
generalizable to a larger group of EM physicians, but we hope
that our data inspire further investigation into hackathons as a
viable learning modality for health care innovation.

Conclusion
Skills in health care innovation, interprofessional
communication, and entrepreneurship are increasingly
recognized as fundamental to tackling the complex health care
challenges of the 21st century. These skills can empower health
care professionals to lead from within. However, the lack of
training in the development of these skills remains a barrier for
such engagement and the resulting impact. Although a number
of medical institutions are now offering such curricula, their
broader adoption is limited by the lack of faculty training in
this area. Health care hackathons appear to be one viable method
of achieving this aim and could be offered within a continuing
professional development program on health care innovation.

Acknowledgments
Finally, the authors would like to thank the American College of Emergency Physicians (ACEP), Stanford’s Department of
Emergency Medicine, and Stanford’s Byers Center for Biodesign for supporting the event. We are appreciative to the ACEP
HackED! team, and particularly to Dhruv Sharma, Michele Byers, Pawan Goyal, Joseph Kennedy, and Jodi Talia. We are also
grateful to Drs Daniel Imler, Jason Lower, Matthew Strehlow, and Ryan Ribeira from Stanford’s Department of Emergency
Medicine. We would also like to thank Gordon Saul, Josh Makower, and James Wall from the Byers School of Biodesign.

Data Availability
The data sets generated during this study are available from the corresponding author upon reasonable request.

Conflicts of Interest
None declared.

Multimedia Appendix 1
Hackathon advertisement, lecture materials, and questionnaires administered to participants and facilitators.
[PDF File (Adobe PDF File), 31854 KB-Multimedia Appendix 1]

References

1. Committee on the Governance and Financing of Graduate Medical Education, Board on Health Care Services, Institute of
Medicine. In: Eden J, Berwick D, Wilensky G, editors. Graduate Medical Education That Meets the Nation's Health Needs.
Washington, DC: National Academies Press; 2014.

2. Obeso V, Grbic D, Emery M, Parekh K, Phillipi C, Swails J, Core Entrustable Professional Activities for Entering Residency
Pilot. Core entrustable professional activities (EPAs) and the transition from medical school to residency: the postgraduate
year one resident perspective. Med Sci Educ 2021 Dec;31(6):1813-1822 [FREE Full text] [doi: 10.1007/s40670-021-01370-3]
[Medline: 34956699]

3. Edgar L, Roberts S, Yaghmour NA, Leep Hunderfund A, Hamstra SJ, Conforti L, et al. Competency crosswalk: a
multispecialty review of the Accreditation Council for Graduate Medical Education milestones across four competency
domains. Acad Med 2018 Jul;93(7):1035-1041. [doi: 10.1097/ACM.0000000000002059] [Medline: 29166350]

4. Fred HL, Gonzalo JD. Reframing medical education. Tex Heart Inst J 2018 Jun;45(3):123-125 [FREE Full text] [doi:
10.14503/THIJ-18-6729] [Medline: 30072846]

JMIR Med Educ 2023 | vol. 9 | e43916 | p. 6https://mededu.jmir.org/2023/1/e43916
(page number not for citation purposes)

Preiksaitis et alJMIR MEDICAL EDUCATION

XSL•FO
RenderX

https://jmir.org/api/download?alt_name=mededu_v9i1e43916_app1.pdf&filename=84090f822a9694c458d1ce0bf2b1d4fe.pdf
https://jmir.org/api/download?alt_name=mededu_v9i1e43916_app1.pdf&filename=84090f822a9694c458d1ce0bf2b1d4fe.pdf
https://europepmc.org/abstract/MED/34956699
http://dx.doi.org/10.1007/s40670-021-01370-3
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=34956699&dopt=Abstract
http://dx.doi.org/10.1097/ACM.0000000000002059
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=29166350&dopt=Abstract
https://europepmc.org/abstract/MED/30072846
http://dx.doi.org/10.14503/THIJ-18-6729
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=30072846&dopt=Abstract
http://www.w3.org/Style/XSL
http://www.renderx.com/


5. Lazorick S, Teherani A, Lawson L, Dekhtyar M, Higginson J, Garris J, et al. Preparing faculty to incorporate health systems
science into the clinical learning environment: factors associated with sustained outcomes. Am J Med Qual
2022;37(3):246-254 [FREE Full text] [doi: 10.1097/JMQ.0000000000000028] [Medline: 34803135]

6. Arias J, Scott KW, Zaldivar JR, Trumbull DA, Sharma B, Allen K, et al. Innovation-oriented medical school curricula:
review of the literature. Cureus 2021 Oct;13(10):e18498 [FREE Full text] [doi: 10.7759/cureus.18498] [Medline: 34754659]

7. Suryavanshi T, Lambert S, Lal S, Chin A, Chan TM. Entrepreneurship and innovation in health sciences education: a
scoping review. Med Sci Educ 2020 Dec 12;30(4):1797-1809 [FREE Full text] [doi: 10.1007/s40670-020-01050-8] [Medline:
34457846]

8. Niccum BA, Sarker A, Wolf SJ, Trowbridge MJ. Innovation and entrepreneurship programs in US medical education: a
landscape review and thematic analysis. Med Educ Online 2017 Aug 09;22(1):1360722 [FREE Full text] [doi:
10.1080/10872981.2017.1360722] [Medline: 28789602]

9. Yarmohammadian MH, Monsef S, Javanmard SH, Yazdi Y, Amini-Rarani M. The role of hackathon in education: can
hackathon improve health and medical education? J Educ Health Promot 2021 Sep 30;10:334 [FREE Full text] [doi:
10.4103/jehp.jehp_1183_20] [Medline: 34761020]

10. Silver JK, Binder DS, Zubcevik N, Zafonte RD. Healthcare hackathons provide educational and innovation opportunities:
a case study and best practice recommendations. J Med Syst 2016 Jul 8;40(7):177 [FREE Full text] [doi:
10.1007/s10916-016-0532-3] [Medline: 27277278]

11. van Gaalen AEJ, Brouwer J, Schönrock-Adema J, Bouwkamp-Timmer T, Jaarsma ADC, Georgiadis JR. Gamification of
health professions education: a systematic review. Adv Health Sci Educ Theory Pract 2021 May 31;26(2):683-711 [FREE
Full text] [doi: 10.1007/s10459-020-10000-3] [Medline: 33128662]

12. StEMi X. URL: https://www.stemix.live [accessed 2022-10-26]
13. The Future of Health Care. Stanford Byers Center for Biodesign. URL: https://biodesign.stanford.edu/ [accessed 2022-10-26]
14. Stanford d.school. URL: https://dschool.stanford.edu [accessed 2022-10-26]
15. STEPP: Stanford EM Partnership Program. Stanford Medicine: Emergency Medicine. URL: https://emstepp.squarespace.

com [accessed 2022-10-26]
16. Poncette AS, Rojas PD, Hofferbert J, Valera Sosa A, Balzer F, Braune K. Hackathons as stepping stones in health care

innovation: case study with systematic recommendations. J Med Internet Res 2020 Mar 24;22(3):e17004 [FREE Full text]
[doi: 10.2196/17004] [Medline: 32207691]

17. Thompson J. A guide to abductive thematic analysis. Qual Rep 2022 May 20;27(5):1410-1421. [doi:
10.46743/2160-3715/2022.5340]

18. Radzihovsky M, Trounce N, Sebok-Syer S, Boukhman M. Hackathon challenge as a pedagogical tool to teach interdisciplinary
problem-solving skills for population health. MedEdPublish. Preprint posted online on November 17, 2022. [doi:
10.12688/mep.19276.1]

19. Braun V, Clarke V, Boulton E, Davey L, McEvoy C. The online survey as a qualitative research tool. Int J Soc Res Methodol
2020 Aug 16;24(6):641-654. [doi: 10.1080/13645579.2020.1805550]

20. Braun V, Clarke V. Reflecting on reflexive thematic analysis. Qual Res Sport Exerc Health 2019 Jun 13;11(4):589-597.
[doi: 10.1080/2159676x.2019.1628806]

21. Neck HM, Greene PG, Brush CG. Teaching entrepreneurship as a method that requires practice. In: Teaching
Entrepreneurship. Cheltenham, United Kingdom: Edward Elgar Publishing; Jun 27, 2014:1-22.

22. Billett S, editor. Learning Through Practice: Models, Traditions, Orientations and Approaches. Dordrecht, the Netherlands:
Springer Netherlands; 2010.

23. Sarasvathy SD. Effectuation: Elements of Entrepreneurial Expertise. Cheltenham, United Kingdom: Edward Elgar Publishing;
Jan 28, 2022.

24. Neck HM, Brush CG, Greene PG, editors. Teaching Entrepreneurship, Volume Two: A Practice-Based Approach.
Cheltenham, United Kingdom: Edward Elgar Publishing; Apr 20, 2021.

25. Kolb DA. Experiential Learning: Experience as the Source of Learning and Development. 2nd ed. Upper Saddle River,
New Jersey: Pearson FT Press; Dec 12, 2014.

Abbreviations
ACEP: American College of Emergency Physicians
EM: emergency medicine

JMIR Med Educ 2023 | vol. 9 | e43916 | p. 7https://mededu.jmir.org/2023/1/e43916
(page number not for citation purposes)

Preiksaitis et alJMIR MEDICAL EDUCATION

XSL•FO
RenderX

https://europepmc.org/abstract/MED/34803135
http://dx.doi.org/10.1097/JMQ.0000000000000028
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=34803135&dopt=Abstract
https://europepmc.org/abstract/MED/34754659
http://dx.doi.org/10.7759/cureus.18498
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=34754659&dopt=Abstract
https://europepmc.org/abstract/MED/34457846
http://dx.doi.org/10.1007/s40670-020-01050-8
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=34457846&dopt=Abstract
https://europepmc.org/abstract/MED/28789602
http://dx.doi.org/10.1080/10872981.2017.1360722
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=28789602&dopt=Abstract
https://europepmc.org/abstract/MED/34761020
http://dx.doi.org/10.4103/jehp.jehp_1183_20
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=34761020&dopt=Abstract
https://europepmc.org/abstract/MED/27277278
http://dx.doi.org/10.1007/s10916-016-0532-3
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=27277278&dopt=Abstract
https://europepmc.org/abstract/MED/33128662
https://europepmc.org/abstract/MED/33128662
http://dx.doi.org/10.1007/s10459-020-10000-3
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=33128662&dopt=Abstract
https://www.stemix.live
https://biodesign.stanford.edu/
https://dschool.stanford.edu
https://emstepp.squarespace.com
https://emstepp.squarespace.com
https://www.jmir.org/2020/3/e17004/
http://dx.doi.org/10.2196/17004
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=32207691&dopt=Abstract
http://dx.doi.org/10.46743/2160-3715/2022.5340
http://dx.doi.org/10.12688/mep.19276.1
http://dx.doi.org/10.1080/13645579.2020.1805550
http://dx.doi.org/10.1080/2159676x.2019.1628806
http://www.w3.org/Style/XSL
http://www.renderx.com/


Edited by T Leung; submitted 29.10.22; peer-reviewed by T Ungar, E Russo; comments to author 31.01.23; revised version received
06.02.23; accepted 13.02.23; published 24.02.23

Please cite as:
Preiksaitis C, Dayton JR, Kabeer R, Bunney G, Boukhman M
Teaching Principles of Medical Innovation and Entrepreneurship Through Hackathons: Case Study and Qualitative Analysis
JMIR Med Educ 2023;9:e43916
URL: https://mededu.jmir.org/2023/1/e43916
doi: 10.2196/43916
PMID:

©Carl Preiksaitis, John R Dayton, Rana Kabeer, Gabrielle Bunney, Milana Boukhman. Originally published in JMIR Medical
Education (https://mededu.jmir.org), 24.02.2023. This is an open-access article distributed under the terms of the Creative
Commons Attribution License (https://creativecommons.org/licenses/by/4.0/), which permits unrestricted use, distribution, and
reproduction in any medium, provided the original work, first published in JMIR Medical Education, is properly cited. The
complete bibliographic information, a link to the original publication on https://mededu.jmir.org/, as well as this copyright and
license information must be included.

JMIR Med Educ 2023 | vol. 9 | e43916 | p. 8https://mededu.jmir.org/2023/1/e43916
(page number not for citation purposes)

Preiksaitis et alJMIR MEDICAL EDUCATION

XSL•FO
RenderX

https://mededu.jmir.org/2023/1/e43916
http://dx.doi.org/10.2196/43916
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=&dopt=Abstract
http://www.w3.org/Style/XSL
http://www.renderx.com/

